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Preface

The Education (Additional Support for Learning) (Scotland) Act 2004 sets out a framework for the
provision of school education for children and young people with additional support needs.

The Act defines the duties and responsibilities of various agencies in very particular ways:

+ the local authority as an education authority

+ the local authority in respect of its other functions (eg for social work under the Children (Scotland)
Act 1995 or the Community Care Act 1990)

+ other agencies such as the NHS, Careers Scotland and Further Education Colleges

Within the City of Edinburgh, the Children and Families Department has responsibility for delivering the
functions of education and social work to children and their families.

For practical purposes the education authority should be taken to include:

+ all Council establishments providing school education including child and family centres and Council-
funded placements in partner provider nurseries

+ services providing support for learning to educational establishments, for example, English as an
Additional Language, Psychological Services, Visiting Teaching and Support Services, Hospital and
Outreach Teaching Services

+ other services responsible for education authority functions, for example, Quality Improvement, Pupil
Placement, etc

All employees in these establishments and services are required to have regard to Supporting
Children’s Learning: a Code of Practice for Additional Support for Learning and these Guidelines.

Staff employed by the Council (or by organisations working on its behalf) with regard to its other
functions are also required to have regard to the Code of Practice. This includes those staff within the
Children and Families Department responsible for functions arising from the Children (Scotland) Act
1995 and other social work legislation. It also includes staff employed within the Health and Social Care
Department and other Council departments and services.

These distinctions will generally only be of significance where a learner may require a coordinated
support plan.
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Getting it right for every child in Edinburgh

Getting it right for every child in Edinburgh threads through all existing policy, practice, strategy and
legislation affecting children, young people and families. The purpose of Getting it right for every child
in Edinburgh is to support a common coordinated approach across all agencies. This is to enable the
delivery of appropriate, proportionate and timely help to any child or young person, as and when they
need it.

Children and young people may require additional support at any stage in their lives, at any time,
dependent on circumstances. Getting it right for every child in Edinburgh integrates with the established
pathways to support which are already familiar to education staff. It supports the entitiement of learners
to a planned and progressive educational experience, enabling them to be effective contributors,
successful learners, responsible citizens and confident individuals.

The Getting it right for every child in Edinburgh practitioners’ toolkit includes a practice model and
tools which can be used in a single- or multi-agency context. The Well-being Wheel and the My World
Triangle, illustrated below, will be increasingly used by all staff as the developments within Getting it
right for every child in Edinburgh progress.
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Well-being Wheel
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Chapter 1 Setting the Scene

The Guidelines

These Guidelines have been prepared for staff in all establishments, services and agencies working
with children and young people in the City of Edinburgh to ensure the effective implementation of The
Education (Additional Support for Learning) (Scotland) Act 2004 (the ASL Act). They describe how
children and young people with additional support needs will be identified and the roles of key staff

in planning, coordinating and reviewing additional support. The Guidelines should be used alongside
Supporting Children’s Learning: a Code of Practice, produced by the Scottish Executive in 2005, and
the Getting it right for every child in Edinburgh practitioners’ toolkit.

The ASL Act provides education authorities and other services with a common framework for joint
working to address children’s learning needs. It enables provision to be made to prevent, remove or
alleviate the effects of barriers within the learning environment.

The implementation of the ASL Act is supported by the quality framework for children’s services,
integrated inspection and quality indicators for equality, fairness and inclusion.

Legislative Background

The right to a school education

The Standards in Scotland’s Schools etc. Act 2000 Act and the Education (Additional Support for
Learning) (Scotland) Act 2004 set out key principles reflecting the United Nations Convention on the
Rights of the Child. Every learner has the right to:

+ aschool education via provision made by the education authority directed to the development of their
personality, talents and mental and physical abilities to their fullest potential

+ have due regard, so far as is reasonably practicable, to their views (if there is a wish to express
them) in decisions that significantly affect that child or young person, taking account of the child or
young person’s age and maturity

+ adequate and efficient provision for additional support as is required and for those needs and the
adequacy of that provision to be kept under consideration

In association with the rights of the child, the Act reinforces parental involvement and rights in decision-
making.

School education

School education refers to activities in schools and classes which is ‘progressive education appropriate
to the requirements of pupils, regard being had to the age, ability and aptitude of such pupils’ Education
(Scotland) Act 1980 (S 1. 5(a)).

1.1
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The ASL Act elaborates this, stating that school education is:

* directed to the development of the personality, talents and mental and physical abilities of the child or
young person to their fullest potential. (1(2))

School education includes nursery education and, in the case of children with a disability, appropriate
educational provision from birth onward. The authority has a duty to make this provision for all learners
up to the statutory school leaving age and discretion to extend this into S5 and S6 where appropriate.

Further guidance on school education is provided in the national curricular guidelines for the 3—18
Curriculum based on the following principles:

+ challenge and enjoyment

¢ breadth

* progression

+ depth

+ personalisation and choice
+ coherence

* relevance

Disability and Accessibility

The Education (Disability Strategies and Pupils’ Educational Records) (Scotland) Act 2002 sets out
the scope and purpose of the City of Edinburgh Council’s Accessibility Strategy. This law relates quite
specifically to pupils and prospective pupils with disabilities. There are three duties that the Strategy
must cover under the 2002 Act:

* increase participation by learners with disabilities in the school’s curriculum
+ improve the physical environment of the school
+ improve the delivery of information to, and communication with, learners with disabilities

The Accessibility Strategy provides a framework for improving the educational opportunities for all
learners who meet the legal definition of disability. The strategy assists the Council in meeting its
general and specific duties to promote the equality of its disabled learners. A person has a disability
according to the Disability Discrimination Act 1995, as amended if:

* he or she has a mental or physical impairment which had a substantial and long term adverse effect
in his or her ability to carry our normal day-to-day activities.

The ASL Act entitles any learner to additional support to allow them to benefit from school education.

Additional Support Needs

The ASL Act states that additional support needs occur:

* where, for whatever reason, the child or young person is, or is likely to be, unable without the
provision of additional support to benefit from school education provided or to be provided for the
child or young person. (S1(1))

1.2
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The factors that may give rise to additional support needs fall broadly into four overlapping themes:

+ the learning environment

+ family circumstances

+ adisability or health need

+ social and emotional factors

(Supporting Children’s Learning: a Code of Practice, Chapter 2, paragraphs 11-15)

It cannot be assumed that a child or young person affected by one of these factors will automatically
have additional support needs. It will depend on whether the child or young person’s learning is affected
and whether such needs can be met within the provision generally available.

The Act recognises that generally school education accommodates a spectrum of learning needs, for
example different learning groups or classes following courses at different levels. Equally, provision
may vary between schools within an education authority according to local circumstances and need.
Additional support needs only arise where a learner requires:

* provision which is additional to, or otherwise different from, the educational provision made generally
for children or, as the case may be, young persons of the same age in schools (other than special
schools) under the management of the education authority for the area to which the child or young
person belongs. 1(3)(a)

1.3
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Chapter 2 A Common Approach for the City of Edinburgh

There is no fixed definition of additional support needs. They arise from the interaction between the
provision available and the personal characteristics, needs and circumstances of the individual learner
at a given point in time. Each authority is required to establish its own terms for implementing the
legislation taking in to account its own circumstances.

In Edinburgh the education made in schools generally includes:

+ staffing levels designed to meet the needs of learners within national standards

+ curricular planning that reflects the learning needs across the school population, taking into account
national and authority guidelines

+ teaching and learning models which take into account the general range of ability and diversity of
aptitudes and learning styles within the school

* monitoring, assessment, recording and communication of individual learner progress

+ support for learning directed towards general advice and consultancy, cooperative teaching and staff
development appropriate to the school population

+ support for pupil welfare, ensuring that pupils are cared for and that diversity is respected and valued

+ self-evaluation and improvement planning, including consideration of the accessibility of the learning
environment taking into account the cultural, linguistic and social profiles of the school and the need
to avoid all discrimination

+ continuing professional development for school staff and for others who work with learners who have
additional support needs

+ collaborative working arrangements with partner service and agencies

The authority’s framework for Devolved School Management (DSM) sets out the arrangements for
ensuring that establishments have capacity to make effective provision for a wide range of individual
needs. Learners will not have additional support needs as long as their individual needs can be met
within this general level of provision. These guidelines complement the DSM framework setting out the
arrangement required to fulfil the terms of the legislation and the authority’s policies.

Abbreviations

The concept of additional support needs will represent a diverse and changing population of children.
Under the terms of the ASL Act, each learner must be considered as an individual as a matter of good
practice. Therefore, it is the authority’s policy to avoid abbreviating additional support needs when
referring to learners (for example, the phrase ‘ASN Children’ is to be avoided).

The use of the abbreviation ASL for additional support for learning will be adopted where it refers to a
service rather than learners (as in ASL Team).

The Additional Support for Learning Team

These guidelines have been prepared on the basis that in normal circumstances the principal point
of contact will be the learner’s educational establishment. To ensure consistency and clarity, all

2.1
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establishments will have an Additional Support for Learning (ASL) team. The school ASL team will
include:

+ support for learning: school staff carrying out specific roles to meet learning needs

+ support for pupils: school staff carrying out specific roles to meet the guidance and pastoral needs of
learners and to support behaviour

* partner services and agencies: staff, as appropriate, from:

- acentral education service, for example Psychological Services or English as an Additional
Language (EAL)

— NHS staff

- social work services provided by the Children and Families Department or the Health and Social
Care Department

- voluntary organisations

Models for ASL teams in different establishments are provided in Tables 1-6 on pages 2.4-2.5 below.

Roles and Responsibilities

Named Person

It is envisaged that every child or young person in Edinburgh will have a Named Person from a universal
service. The child’'s Named Person will be an NHS professional until they enter P1 when this role will
transfer to the Head Teacher. The Named Person is responsible for making sure the child or young
person has access to the right help to support their development and well-being. Where there is a
concern about the child or young person’s progress or well-being, the Named Person will be responsible
for initiating the pathways to support and will coordinate provision.

Lead Professional

Within Pathways to Support 3-5, when support may become multi-agency and more complex, the
Getting it right for every child in Edinburgh model recommends that a Lead Professional be appointed to
coordinate planning and provision.

All establishments will have a policy for additional support for learning which outlines the roles and
responsibilities of all staff to ensure that additional support needs are identified, assessed and met
within the school or centre. The policy will refer to procedures for managing the educational, social
welfare and behavioural needs of learners within class and within the wider establishment, as
appropriate. The policy will also take into account the authority’s Accessibility Strategy and incorporate
the establishment’s contribution to fulfilling its aims.

As part of the process of continuing improvement, establishments will identify barriers to learning and
address them through a combination of organisational, environmental, pedagogical and professional
development programmes.

All members of the class team have responsibility for identifying and meeting needs within the class.

22
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In each establishment the Head Teacher/Centre Manager has overall responsibility for ensuring that the
additional support needs of all learners are met. In addition, the ASL team will have a particular role in
supporting staff in meeting the additional support needs of learners and will identify those who have a disability.

The Head Teacher/Centre Manager may act as ASL team leader or may delegate this role to another
manager within the senior management team. The ASL team leader will be responsible for coordinating
the ASL team and the infrastructure for meeting additional support needs within the school.

The size and composition of the ASL team will reflect the needs of the school population. It may be
appropriate to include staff from partner services and agencies who perform a significant support role in
the school on a regular basis, such as Psychological Services, Visiting Teaching and Support Services
(VTSS), Hospital and Outreach Teaching Services (HOTS) and English as an Additional Language
(EAL) Service. Examples of ASL teams are shown in Tables 1-6 below.

2.3
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Table 1 Additional Support for Learning Teams - Early Years Model

Core team Duties, roles and responsibilities
+ ASL Team Leader + Class Teacher « Named Person
(HT/Senior Manager) |+ Nursery Nurses + Lead Professional
+ Learning Assistants + Looked After Children Coordinator
« Child Protection Coordinator

Core team may be extended as appropriate if school population requires significant regular input from
partner services and agencies, for example EAL (Teacher or Bilingual Support Assistant), School
Nursing Team

Table 2 Additional Support for Learning Teams — Primary School within

School Model

Core team Duties, roles and responsibilities

+ ASL Team Leader + Teacher Support for Learning |+ Named Person
(HT/Senior Manager) |+ Teacher Support for Pupils [+ Lead Professional

* Behaviour Coordinator * Looked After Children Coordinator
(BeCo) Child Protection Coordinator

+ Learning Assistants

Core team may be extended as appropriate if school population requires significant regular input from
partner services and agencies, for example EAL (Teacher or Bilingual Support Assistant), School
Nursing Team

Table 3 Additional Support for Learning Teams — Primary School within

School Model and Partner Services and Agencies Model

Core team Duties, roles and Partner Services
responsibilities and Agencies
+ ASL Team Leader + Teacher Support for |+ Named Person Such as:
(HT/Senior Manager) Learning * Lead Professional . VTSS
* Teacher Support for |+ Looked After Children |, HOTS
Pupils Coordinator . EAL
*  Behaviour + Child Protection :
+ Psychological
Coordinator (BeCo) Coordinator Se>r/vi ces 9
* Learning Assistants + Therapies
« CAMHS

Core team may be extended as appropriate if school population requires significant regular input from
partner services and agencies, for example EAL (Teacher or Bilingual Support Assistant), School
Nursing Team
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Table 4 Additional Support for Learning Teams — Secondary School

within School Model

Core team

Duties, roles and responsibilities

+ ASL Team Leader

(HT/Senior Manager)

PT Support for Learning .

PT Support for Pupils

Support for Pupils staff
Teacher Support for Learning |

Learning Assistants

Named Person

+ Lead Professional

+ Looked After Children Coordinator
Child Protection Coordinator

Core team may be extended as appropriate if school population requires significant regular input from partner
services and agencies, for example EAL (Teacher or Bilingual Support Assistant), School Nursing Team

Table 5 Additional Support for Learning Teams — Secondary School

within School and Partner Services and Agencies Model

Core team Duties, roles and | Partner Services and
responsibilities [ Agencies
+ ASL Team Leader PT Support for + Named Person | Such as:
(HT/Senior Manager) Learning + Lead . VTSS
PT Support for Pupils Professional . HOTS
Support for Pupils staff [+ Looked After . EAL
Teacher Support for Children + Psychological Services
Learning Coordinator + Therapies
Learning Assistants + Child Protection |, ~AMHS
Coordinator
Core team may be extended as appropriate if school population requires significant regular input from partner
services and agencies, for example EAL (Teacher or Bilingual Support Assistant), School Nursing Team

Core team Duties, roles and Partner Services and
responsibilities Agencies
+ ASL Team Leader Teachers + Named Person Such as:
(HT/Senior Manager) Nursery Nurses * Lead Professional |, VTSS
Learning Assistants |+ Looked After . HOTS
School Health Team Children . EAL
Therapists Coordinator + Psychological Services
» Child Protection |, g4 sial Work
Coordinator . CAMHS
Core team may be extended as appropriate if school population requires significant regular input from partner
services and agencies, for example EAL, (Teacher or Bilingual Support Assistant) School Nursing Team
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Learners with a disability

All staff have a responsibility for identifying and meeting needs within the class. In addition, the ASL
team will have a particular role in supporting staff to meet the additional support needs of learners

and will identify those who have a disability. Most, but not all, learners who are disabled also require
additional support to learn. Some learners may have a disability, but may not require additional support
for learning, for example learners with conditions such as diabetes or chronic asthma. Some learners
with social, emotional or behavioural difficulties are disabled, for example learners with ADHD or
depression.

The ASL team leader will ensure that:

+ all disabled learners are identified as declared or assessed disabled in the pupil profile of their
educational record and on the authority information management system (SEEMIS)

+ the school makes any reasonable adjustments that may be required in accordance with the head
teacher guidelines

+ the additional support provided to disabled learners takes into account additional support needs
arising from the disability

To support staff in identifying learners with a disability, a Disability Quiz is available on the Policies,
Guidelines and Resources/Authority page of the ASL website.

2.6
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Chapter 3 Framework for Support
Section A: The Pathways to Support

Schools are required to monitor every learner’s needs and progress with reference to learning outcomes
which are drawn from national curricular guidelines. This in turn informs class, group and individual
learning programmes that take account of learners’ needs and learning styles.

Over and above the provision generally made, some learners will require additional support in order to
benefit from education.

The City of Edinburgh Council has adopted a structured framework for support to identify, assess and
meet learners’ additional support needs through five Pathways to Support:

+ Pathway 1: Additional support provided within class

+ Pathway 2: Additional support provided within school

+ Pathway 3: Additional support provided within school, with support from partner services and
agencies

+ Pathway 4: Additional support provided through alternative provision from a partner service

+ Pathway 5: Additional support provided through placement in a specialist setting

The pathways describe how the ASL team can selectively draw in advice and support from partner
services and agencies, as appropriate. They provide a means of:

+ responding to individual needs progressively and proportionately, enabling timely intervention
* improving the accessibility of learning environments

+ providing inclusive learning opportunities across the school day

+ maintaining high expectations for all learners

+ supporting the meaningful participation of learners and their parents

+ enabling partnerships between establishments and other services and agencies

The framework of support allows for flexibility. As circumstances change, the needs of the learner may

change and a review may conclude that a learner no longer requires additional support or that their
additional support needs should be met through a different pathway.

3.1
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Pathway to Support 1: Additional support provided within class

Triggers

Evidence suggests that the learner needs additional support to make progress appropriate to age
and ability in learning. This may be for any reason such as: learning environment, social/emotional,
behaviour, medical/health, gifted and talented, attendance, EAL.

Gathering information to identify
needs

Action to improve
progress in learning

Recording and reviewing
progress

Sources of information may include
one or more of the following:

+ observations

+ information from learner, parent

+ formative and summative
assessments: curricular,
criterion-referenced,
standardised assessments

* records/reports/profiles

* information from support for
learning

* information from support for
pupils

* review of learning environment

May involve, for example:

* changing the learning
environment, for example
layout

« differentiation of the
curriculum

* individual/small group
teaching

*  peer support, buddying,
paired reading

* support from another
adult

* personal learning
planning

* aconsultancy approach
involving, for example
support for learning,
support for pupils, partner
services and agencies

* identifying and meeting
staff development needs

May be achieved through:

* documenting the need

* impact on learning

* approaches used

* evaluation of progress

* individual tracking, planning
and reports

« communication with learner,
parents, support for learning,
support for pupils, other
relevant staff, partner services
and agencies

Responsibility: Class or subject teacher is responsible for carrying out the agreed action

Involving the right people
* class or subject teacher
* learner
* parents

* support for learning staff

+ support for pupils staff

+ other school staff

* partner services and agencies

In on the Act 2009
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Pathway to Support 2: Additional support provided within school

Triggers
Evidence of continuing concern about the learning expected for learner’s age and ability, for example
from:

enrolment, transition or learning history

learner, class or subject teacher, other staff, parent or partner service or agency

actions taken, and reviewed in Pathway 1

Gathering information to
identify needs

Action to improve progress in
learning

Recording and reviewing
progress

Sources of information may
include one or more of the
following:

review of learning
environment

observations

information from learner,
parent

formative and summative
assessments
records/reports/profiles
information from support for
learning

information from support for
pupils

information from partner
services/agencies

May involve, for example:

review of support and strategies
discussion within the school’s ASL
team

changing the learning environment
curriculum differentiation
individual/small group teaching: in
class/withdrawal

support from another adult
specific advice and/or support from
support for learning and/or support
for pupils team

assessment arrangements
planned parental contact

seeking information from partner
services and agencies

individual planning: additional
support plan (ASP), individualised
educational programme (IEP),
moving and handling plan
identifying and meeting staff
development needs

May be achieved through:

individualised planning
communication with
learner, parents, school
staff and partner
services and agencies
with appropriate
documentation

Responsibility: Appropriate person from the establishment’s ASL team

Involving the right people

+ class or subject teacher
*+ learner
* parents

+ support for learning staff

+ support for pupils staff

+ other school staff

* partner services and agencies

3.3
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Pathway to Support 3: Additional support provided within school, with

support from partner services and agencies

Triggers
Evidence to suggest that support from partner services and agencies is required to enable appropriate
progress in learning.
There is likely to be documented evidence that demonstrates significant shortfall in progress has been
made despite appropriate learning outcomes and support.
Gathering information to identify | Action to improve Recording and reviewing
needs progress in learning progress
Sources of information may include | May involve, for example: | May be achieved through plans
one or more of the following: +actions listed in Pathway which detail:
* review of learning environment 2 and discussions with |+ the arrangements for
* observations partner services and supporting, recording,
+ information from learner, parent agencies monitoring and reviewing
+ formative and summative + child’s planning meeting progress
assessments or pupil supportgroup |+ timescales for reviewing
* records/reports/profiles meeting progress
+ information from support for * individualised and * roles and responsibilities of
learning coordinated planning, ie the people involved including
* information from support for ASP, IEP, CSP learners, parents, teaching
pupils * identifying and meeting staff, other school staff and
+ information from partner staff development needs partner services and agencies
services and agencies,
including assessments and
individualised planning
Responsibility: ASL team leader
Involving the right people *support for learning staff
+ class or subject teacher *support for pupils staff
« learner + other school staff
* parents * partner services and agencies
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Pathway to Support 4: Additional support provided through alternative

provision from a partner service

Triggers
The learner is not attending school as a result, for example, of long term ill health or exclusion from
school.
Gathering information | Action to improve progress | Recording and reviewing progress
to identify needs in learning
Sources of information | May involve, for example: May be achieved through planning which
gﬁ%;n%ﬁgﬁiﬁn? OFMOre 1. child's planning meeting details: .
g or PSG arranged by ASL |+ the arrangements for supporting,
* medical condition team leader recording, monitoring and reviewing
and how it might « referral to appropriate progress
impact on ability to partner service or agency |+ timescales for reviewing progress
learn + setting short term + roles and responsibilities of the people
* behaviour, educational and/or involved, including learners, their
educational progress behaviour learning parents, teaching staff, other school
and strategies outcomes staff and partner services and agencies
already employed * inviting partner service
or agency staff to future
child’s planning or PSG
meetings where learning
outcomes are reviewed
and a new plan is drawn up
* identifying and meeting
staff development needs
Responsibility: ASL team leader
Involving the right people *support for pupils staff
+ class or subject teacher » other school staff
« learer « HOTS (Hospital and Outreach Teaching Service)
* parents « other partner services and agencies
* support for learning staff
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Pathway to Support 5: Additional support provided through placement

in a specialist setting

Triggers
Evidence to suggest the learner has additional support needs which require a specialised learning
environment in order to access the curriculum.

Gathering information to identify needs | Action to improve Recording and
progress in learning reviewing progress

Information about the learner, provided Involves, for example, Will be achieved through
through the assessment and placement identifying the priority planning which details:
process: areas for development: + arrangements for
+ factors giving rise to needs * communication — supporting, recording,
+ a profile of the learner literacy monitoring and
+ approaches and strategies used * numeracy reviewing progress
+ formative and summative assessments. [+ health and well-being |+ timescales for
+ medical, and/or family information as * individualised and reviewing progress

appropriate. coordinated planning, |+ roles and
* previous IEP for example IEP, CSP responsibilities of

* identifying and meeting the people involved,

Staff may then: staff development parents, teaching staff,
+ observe the learner in the new setting needs other schooll staff and
* review the learning environment partne.r services and
+ seek further information from learner, agencies

parent
+ carry out further formative and summative

assessments
+ consult records and reports, and seek

additional information, as necessary, from

partner services and agencies
Responsibility: ASL team leader
Involving the right people *  support for pupils staff
« class or subject teacher » other school staff
« learner * partner services and agencies
* parents

* support for learning staff
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Section B: Planning to meet the individual needs of learners requiring
additional support

Assessment is an essential part of effective teaching and learning. The information gathered in the
assessment process will be used to adapt the teaching and/or learning to meet the needs of the learner.
Supporting Children’s Learning: a Code of Practice describes assessment as a continuing process,
which includes three key steps:

+ gathering information about a learner and their circumstances
+ structuring and making sense of the information
* identifying actions required to optimise development and learning

These steps are elaborated in the sections that follow.

1 Gathering information

Information gathering should be planned to take into account all relevant factors and consider:

«  What is the purpose of this assessment?

+  What information is needed to achieve this purpose?

*  Who may already have this information?

+ What other information will be required, and how can it be gathered?
+  What is the timescale for the assessment?

Planning ahead should ensure the information gathering is properly focused, minimally intrusive, avoids
duplication, and achieves its intended purpose.

The following diagram illustrates the range of factors which assessment should take into account. In this
way the assessment will take a view of the whole child. The information required will vary from case to
case and in most instances much of it will already be available to schools, for example:

+ school records, staff discussion and reflection

+ observation, tasks and tests

* information from the learner and their parents

+ information from partner services and agencies, for example a supporting learning profile

3.7

In on the Act 2009



Partner services and

_ agencies involvement y
Learning Learner’s
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and parents \ Identifying factors / environment

affecting learning
, in relation to the \ -
Medical and / curriculum |dentified areas

health issues for development
Demands of the next Monitoring
steps in learning progress

2 Structuring and making sense of the information

Gathering information is the first stage in assessment. The next stage is to structure and make sense
of this information: to clarify the issues, and to consider approaches that might be helpful. The following
questions may help to guide this process.

Clarifying the issues
What is it that the learner can do, or cannot do?

What impact do these have on the learner’s access to and engagement in the school curriculum?

If it is determined that the learner does have additional support needs, what will the approaches be?
Considering approaches

Has assessment identified any factors that might explain why the learner has additional support for
learning needs? Can these factors be addressed directly? If not, they should be acknowledged and

strategies developed.

Does the learner have additional support needs in all areas of the curriculum and/or in school life? Are
there exceptions? And what conclusions can be drawn from this?

What sources of support have been tried already? What has worked in the past, and what might be tried
again? What other sources of support should be considered?

Can the learner and their parents be more involved in supporting the work being done in school?
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Has information come to light about needs in other aspects of life that may benefit from the involvement
of another agency to protect and promote interests of the learner?

Are we ready to go to the next stage of identifying actions or is further information gathering required?

A useful way to structure the information gathered is shown below:

Afuller version of this diagram, to record information about individual children, can be downloaded from
the Planning page of the ASL website.
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3 Identifying actions to maximise development and learning

According to the Code of Practice, the purpose of assessment is to identify the actions required to
maximise development and learning. The following questions will help guide this process:

+  What are the priorities and the next steps in learning?

+ What resources/approaches will be required to support these?
* Who will be involved in this?

+  Where will this happen?

This is illustrated in the diagram below.

What

resources and
approaches are
required?

Who

i i 2 C
will be involved? Priorities and

next steps in
learning

Where

will the learning take
place?

The priorities and next steps in learning should address the key areas within Curriculum for Excellence
to specify where the learner may require additional support:

+ communication — literacy
* numeracy
* health and well-being

Planning to meet the needs of individual learners should be progressive and proportionate. It will vary in
complexity and detail so as to be sufficient to allow needs to be met in ways that achieve outcomes and
promote the learner’s independence and inclusion in school life.

For some learners the actions may not require to be set out in a formal plan. Other learners will require formal
detailed planning. This would be the case where the assessment process identifies needs which may require
higher levels of individualisation and coordination or approaches that may be unfamiliar to the school.

There are different planning formats available to schools for use according to a learner’s needs
and circumstances. These include an additional support plan (ASP), an individualised educational
programme (IEP), a coordinated support plan (CSP) and the EAL profile of competence.

As the Getting it right for every child in Edinburgh approach is introduced, it is intended that these plans
will be included as part of any child’s plan.
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Section C: Individual plans to support learners with additional support
needs

Overview

An appropriate planning format should be used to reflect the needs and circumstances of individual
learners. The plans below provide a common framework which enables a consistency of approach to
planning and recording:

* additional support plan (ASP)
* individualised educational programme (IEP)
+ coordinated support plan (CSP)

The EAL profile of competence should be used to support assessment and planning to meet the
language support needs of bilingual learners whose additional support for learning needs arise from
their developing bilingualism.

Arrangements for planning for additional support needs at establishment level should:

* incorporate relevant information and advice from partner services, such as Psychological Services,
Visiting Teaching and Support Services (VTSS), English as an Additional Language (EAL) and
Hospital and Outreach Teaching Services (HOTS)

+ take into account reporting and planning mechanisms of partner agencies, for example care plans
where these have a bearing on learning

+ enable school staff to contribute to an integrated planning framework where a learner may benefit
from support from other agencies in relation to needs in their life outside school

The content of the planning formats is summarised in the table below. This highlights common elements,
namely:

+ a profile of the learner

+ asummary of the factors that give rise to their additional support needs and

* arrangements for monitoring and review

The content of an individualised educational programme is based upon national guidance. The terms

of the coordinated support plan are laid out in legislation. This framework has been designed to provide
a common approach to the learner’s profile and the identification of factors across all three planning
formats. Thereafter, the formats reflect the nature of the support required to meet the learner’s additional
support needs.
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Partner services and agencies providing specialist support for learning will contribute to this planning
framework, for example:

+ an |EP produced by the VTSS for a child in their early years will adopt the same format

* asupporting learning profile prepared by therapists will assist in the preparation of the learner’s
profile, specifying factors and measures to meet the learner’s needs

+ an EAL profile of competence will inform planning for learners who are between Stages 1 and 4 in
their acquisition of English language

The following diagram illustrates the links between the core planning in educational establishments and
planning by partner services and agencies.

ASL and the Child’s Plan

Care Coordination

Social Work Planning Health Planning
, |
L—  Child N ASP School
Protection Health Care
Looked After v Plan
i i IEP CSP
ey
PP Learning
I . ASL Planning in Schools Profile

Partner Services — Partner Services —
Support for Learning Support for

(HOTS, VTSS, EAL, Psychological Pubil

Services, Support Coordinators, etc) uptls

(Educational Welfare, Psychological
Services, Panmure, Rowanfield, etc.)

Integrated Child’s Plan

Getting it right for every child in Edinburgh - planning for needs outside school

In some cases, another agency may prepare a plan which is addressed principally to needs outwith
school, such as a statutory care plan for a looked after child, a family support plan, or a plan to ensure
the protection of a child. Although the purpose of the plan may not be primarily to support learning,
these plans will need to be considered by the school in order to identify:

+ any implications they may have for the learner’s progress
+ ways in which the school can assist another agency in securing the best interests of the learner

Where a learner requires detailed planning for different statutory or procedural purposes, active
consideration should be given to the benefits of setting these within an integrated child’s plan.
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Planning should therefore involve collaboration with all appropriate establishment staff and staff from
partner services and agencies. All contributors to the planning process should receive a final draft copy
of the plan and be asked for comments before the final copy is distributed.

ASL planning formats - taking a closer look

The following planning formats are illustrated in more detail in this section:

* additional support plans

* individualised educational programmes
+ coordinated support plans

+ EAL profile of competence

* supporting learning profiles

+ school health care plans

* care plans

+ Care Coordination
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Planning initiated by schools and centres

Additional support plans

What is an additional support plan?

An additional support plan (ASP) can be used by a number of staff to ensure consistency of approach in
meeting the needs of individual learners. Where appropriate, the information from a supporting learning
profile or school health care plan can inform and complement the information which is included in the
additional support plan. An additional support plan outlines the factors giving rise to additional support
needs, the impact on learning, the approaches to be used and the learning outcomes to be achieved.

An example of an additional support plan can be found on the Planning page of the ASL website.

When is an additional support plan appropriate?

An additional support plan records the requirements of a learner that are additional to or otherwise
different from their peers. These will be met, on the whole, within the class. However, for some learners
an additional support plan will also specify group work or individual work appropriate to their needs.

The learner with an additional support plan will not require detailed individualised learning outcomes to be
set, such as in an IEP. The learning outcomes to be achieved will be within an agreed timescale and specific
approaches to support in the achievement of the stated learning outcomes will be detailed in the plan.

Developing an additional support plan
The process of developing an ASP should include the stages listed below:

1 Gather information to identify additional support needs. This information will be used to complete the
following sections in the ASP:

+ profile (optional)

« factors giving rise to additional support needs
* impact on learning

* approaches

* learning outcomes

* timescales

* assessment information

* achievements

« staff/pupil/parent comment

2 Identify the priority areas of development and next steps in learning with staff, parents and the learner.

3 Identify and set the learning outcomes and the approaches to be used to support the achievement of
the learning outcomes.

4 Set a date for reviewing progress. This should fit in with the procedures in place within the school for
reporting on progress of all learners, and should occur at least annually.

3.15

In on the Act 2009



Individualised educational programmes

What is an individualised educational programme?

An individualised educational programme (IEP) is a planning document to support learners who require
more individualised learning outcomes. It details the learner’s needs, the approaches to be used to
address these needs and the individualised learning outcomes to be achieved in the short and long term.

When is an individualised educational programme appropriate?
In special schools and specialist provision all learners have individualised learning outcomes and so will
have an IEP.

In mainstream schools, once an assessment of the learner’s needs has taken place, staff should identify
the priorities and next steps in learning. This will include who will be involved in 